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CHAPTER I
PRINCIPLES OF GUIDANCE
Introduction-- One of the most important fields in education
today is guidance.

More and more schools are realizing that the

best way to improve curriculum is to have adequate guidance
services.

Many students have problems and questions which are

not being solved for them by the classroom teacher or the principal.

These problems need solving and a good guidance service will

help answer some of the problems and questions.

It is important

that a person trained in the field of guidance be put in charge
of a guidance program.
Guidance services should be for everyone to use.

They are

there to help anyone who needs assistance in solving his problems.
Guidance services should not stop merely because a person leaves
school to make his way.

A good example of the need for the

follow-up study to help prepare students for the future is explained
in the following statement taken from Miller. 1
The need for educational and vocational guidance is particularly important in a society such as ours which
operates on the principle or self-determination, on the
democratic concept that "every boy can become President,"
subject only· to the natural restrictions of ability and
maturity. Student conflicts and confusion are greater
here than in countries where a class eociety or family
occupational traditions limit the opportunities of youth.
Guidance services arise to meet the needs of students
who must grow up and take their place as adults in an
advanced and complex society.
One should have the follow-up study to help students fit
into society in a manner in which they will do their best and
1. Frank w. Miller, Guidance Principles and Services
(Columbus, Ohio: Merrill Books, Inc. l96l) p. 1.
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. secure in society.

One way of helping students fit into

society is to follow-up what other students have done since
leaving school.

The information secured from the follow-up

study can be used in helping other students select the occupation or vocation that will help them feel secure in our
complex society.
Stoops and Wahlquist 2 make the following statement about
the necessity of guidance:
"Guidance is something that is no longer added to the
educational program, but is an indispensable part of
the program itself. School guidance services are
essential for children, beginning in the kindergarten
and continuing throughout their school experience.
Some type of guidance has always been necessary, but
much of the guidance needed in a less complex social,
vocational, and education community was acquired
informally. Today the world has grown complex. In
little more than one generation, our whole pattern
of life has been radically changed. These changes
make guidance service an invaluable and indispensable
part of the instruction of pupils.'!
It was stated in the source reference that the world has
become complex.

This causes one to ask more questions, have

more problems, and change his goals.

With this in mind, a

follow-up study is desirable to see how people are adapting to
the more complex world of today.
Crow and Crow3 have listed fourteen principles of guidance that help give an individual an understanding of what should
be done in the field of guidance.
2. Emery Stoops and Gunna L. Wahlquist, Principles and
Practices in Guidance (New York: McGraw and Hill Co., 1958) p. 1.
3. Lester D. Crow and Alice Crow, A:n Introduction to
Guidance (New York: American Book Co., 1960) pp. 40-42.
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1.

Every aspect of a person's complex personality pattern
constitutes a significant factor of his total display
attitudes and forms of behavior. Guidance services
which are aimed at bringing about desirable adjustment
in:.:e.ny particular area of experience must take into
account the all-round development of the individual.

2.

Although all human beings are similar in many respects,
individual differences must be recognized and considered
in any efforts aimed at providing help or guidance to a
particular child, adolescent, or adult.

3.

The function of guidance is to help a person (1) to
formulate and to accept stimulating, worth-while, and
able-to-be-achieved goal of behavior and (2) to apply
those objectives in the conduct of his affairs.

4.

Existing social, economic, and political unrest is
giving rise to many maladjustive factors that require
the co-operation of experienced and thoroughly trained
guidance counselors and the individual with a problem.

5.

Guidance should be regarded as a continuing process
of service to an individual from young childhood
through adulthood.

6.

Guidance service should not be limited to a few who
give observable evidence of its need, but should be
extended to all persons of whatever age who can
benefit therefrom, either directly or indirectly.

7.

In its broadest connotation, all education is
guidance. Curriculum materials and teaching procedures
should evidence a guidance point of view.

8.

Although guidance touches every phase of an
individual's life pattern, the generally accepted
areas of guidance include concern with the extent
to which an individual's physical and mental health
interfere with his adjustment to home, school, and
vocational and social demands and relationships, or
the extent to which his physical and mental health
are affected by the conditions to which he is
subjected in these areas of experiences.

9.

For children and adolescents, guidance fundamentally
is the responsibility of parents in the home, and
of teachers in the school.

10.

Specific guidance problems on any age level should
be referred to persons who are trained to deal with
particular areas of adjustment.
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11.

To administer guidance intelligently and with as
thorough knowledge of the individual as it is
possible to achieve, programs of individual
evaluation and research should be conducted, and
accurate cumulative records of progress and
achievement should be made accessible to guidance
workers. Through the administration of wellselected standardized tests and other instruments.

12.

An organized guidance program should be flexible
in terms of individual and community needs.

13.

The responsibility for the administration of a
guidance program should be centered in a personally
qualified and adequately trained chairman or head
of guidance who will work co-operatively with his
assistants and with other community welfare and
guidance agencies.

14.

Periodic appraisals should be made of an existing
guidance program. The success of its functioning
should rest upon outcomes that are reflected in the
attitudes toward the program of all who are associated with it--guides and guiders--and in the
displayed behavior of those who have been served
through its functioning.

The fourteen principles above have implications for a
follow-up study.

Point three indicates one should be given help

to formulate and achieve goals.

One should receive help in

formulating these goals so they can be achieved to the individual's best ability.

In order to do this, a follow-up study

is useful to see if the person is achieving or can achieve the
goals set up for him.

A person left to solve all the problems

for himself may become discouraged and never reach his goals.
Point five is an excellent example of why a follow-up
study is necessary.

It tells us that guidance is a continuous

service from childhood to adulthood.

Some believe that when

a person drops out of school, graduates or even goes to jail,
then, guidance should stop as far as the school is concerned.
This is a misconception because the school should always be

5

ready to assist a person who needs it, no matter what his age
or condition may be.
Looking back over the principles of guidance, it is
evident that a follow-up study of former students can be of
value in guidance work.
A Philosophy of Guidance. The author believes that all
students or former students should be counseled on social,
vocational, and personal problems by all faculty members and
administrators with the aid of the guidance director.

Each

teacher should be acquainted with guidance methods since he
has day-to-day contact with students in the classroom and in
homerooms.

The teacher should be able to answer some of the

questions and solve some of the problems the students bring to
him.

The teacher should have interest in his students and try

to help them solve their problems with the help of the counselor.
Since teaching and guidance work hand-in-hand, it is
important that all teachers have some work in guidance.

The

final goal should be for each teacher to handle a case problem
with the aid and help of a guidance director.
What is a follow-up? Many teachers and guidance persons
know a little about a follow-up but never take advantage of it.
They do not understand the value of a follow-up study or they
are unwilling to take the time since the person is either no
longer with the school or in their class.

Follow-up then applies

to in-school and out-of-school situations.
"Erickson defines follow-up as a service intended to
provide service information about former pupils, and
to provide continuing services for pupils after they
leave schooi. 0 4
4. Stoops and Wahlquist, p. 90.
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Just as a physician rechecks his patient from time to
time, likewise the guidance worker should employ follow-up as
a continuing diagnosis of a continuous educational process.
"The counselor needs to check up on counselors to
determine the extent to which they have made satisfactory adjustment to courses, curricula, co- 5
curricular activities, jobs, or the next school."
From the above statements it can be seen that the followup service is essential to good guidance program or for an
adequate educational program.

There is great value to everyone

in a follow-up study if it is properly conducted and used.
Teachers should use the information of the follow-up to help
them understand the problems and questions of the students who
are in school at the present.
Also, the follow-up may be an indicator as to where the
teacher failed in counseling or in what areas more work needs
to be accomplished or studied.
5.
Pro~ram

Glenn Smith,
(New York: The

of the Guidance
5.
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CHAPTER II
PRIMARY PLANNING
All follow-up studies have a purpose.
follow-up with a great many things in mind.

One can have a
A conference should

be held with people interested in the follow-up study to formulate the purpose of the follow-up study.

When all the informa-

tion has been collected, the results could show there are four
aspects to a follow-up.
The first two aspects are less important, so they will
not be discussed.

They are: (1) Case study as a follow-up

service, (2) Follow-up of students from one unit of school to
the next.

This can be used from one grade to another, or from

junior high to senior high.
The third type is the immediate follow-up.

In this type

students are traced after interviews to see the results of
counseling.

In this way one could secure an idea of how well

the counseling service is functioning.

One may also give extra

help and check on students who need added help.
ups of the third type are individual ones.

Most follow-

The difference

between a follow-up study and a follow-up service may be explained
in this way.

A follow-up study is a mass undertaking.

When

it is finished one will have a still picture of conditions at the
time of the study.

The follow-up service is an individual effort

and will give a continuous picture of the situation.

This ser-

vice is best used after one has interviewed the subject and
conducts follow-up service.
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The fourth type of follow-up is that of graduates and
drop-9uts, which is the subject area of this paper.

A gradu-

ated class of Charleston High School has been followed to see
what fields the students are in, their likes and dislikes with
regard to the high school, along with several other aspects
that will be of use to Charleston High School.
When planning a follow-up study there are several specific
objectives to consider.

Some specific objectives are: 6

1.

To determine the holding power of the school.

2.

To discover grade levels at which most dropouts occur.

3.

To learn why people leave school before
graduation.

4.

To seek information which will provide clues
for identifying potential drop-outs.

5.

To determine the mobility of former pupils.

6.

To determine the percentage of former pupils
who enter college, and what college they enter.

7.

To determine the percentage of drop-outs and
graduates who seek further training after
leaving school.

8.

To determine the percentage of former pupils
who enter employment immediately after leaving
school.

9.

To evaluate the effectiveness of the school's
placement activities.

10.

To discover employment opportunities for you
workers in the local community.

11.

To discover the barriers to employment and
occupational adjustment by .former pupils.

12.

To obtain the opinions of former pupils
concerning the efficiency of the guidance program.

13.

To obtain opinions concerning needed modifications of the curriculum in light of the
experiences of former pupils.
Ibid., PP• 309-310.

6.
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14.

To compare the occupational stability and adjustment of graduates and drop-outs.

15.

To compare the occupational interest of pupils
with those expressed by them before leaving school.

16.

To identify former pupils who need further
counseling to aid them in making more adequate
personal, educational, or occupational adjustments.

17.

To identify former pupils for who the school
might offer additional education, training, or
other needed services.

Stoops and Wahlquist 8 state that the following objectives
or purposes are apparent:
1.

To encourage graduates to feel the security
which results when a school continues to seek
the advancement and satisfaction of its alumni.

2.

To analyze the effectiveness of the several
curricula.

3.

To secure occupational information.

4.

To secure data for curriculum revision.

5.

To secure data for the prevention of school
drop-outs.

6.

To train students in the needs of community
enterprises.

7.

To offer citizenship training that makes for
satisfied and adjusted members of the community.

8.

To offer proper post-graduate guidance and
adult education.

These are a few of the objectives and purposes which may
be achieved using information obtained from the follow-up study.
It may also help to evaluate the curriculum of the school.
In most instances the school should be the leading
factor in making a follow-up study.

Once in a while a civic

organization might lend a hand in gathering information for a
8.

Stoops and Wahlquist, p. 196.
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follow-up study, but for the most part, a follow-up study is
going to fall solely on the school.
In planning a follow-up one must consider how much time it
will take away from the individuals concern with the follow-up.
A questionnaire should be short and easy to answer.

A question-

aire that drags on and on will be of' little meaning to tfu.e..~
individual, and he will not take time to answer it correctly.
A suitable time limit should be set for the return of the
questionnaire.
A letter should accompany the questionnaire to explain
it, and relate the purpose of the questionnaire.
The cost of the study must also be estimated.

Stamps

and envelopes will cost about eight to ten cents per pupil.
This cost is small in comparison to the expense of clerical
help, if such help is needed.
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CHAPTER III
THE SCOPE OF THE SURVEY
The number of school or graduate classes to be included
in the survey should be determined.

In larger cities this

would be a problem because of the large number of schools and
students.

For the smaller town such as Charleston, which has

only one high school, this is not a problem.

One cannot deter-

mine the geographical area to be surveyed because the residence
of many school graduates has changed.
nThe determination of whom should be studied
depends upon the objectives of the school and
the particular information needed at the time."~
This means one could use all school leavers, drop-outs,
and graduates for a survey if you could study one group from
the others.
As an example, if all the students in the classes of
1955 and 1956 were to be questioned to find the different

occupations they are pursuing one would need to contact every
student in the class for a complete survey.

A smaller group

is better since the average guidance person does not have
sufficient time to devote to a large follow-up study.

A

smaller group with more individual attention is preferable.
9.

Ibid., p. l95.

12
CHAPTER IV
PROCEDURES AND RESULTS
The author sent out 124 questionnaires to the graduating class of 1955-1956 of Charleston Community High School
and received answers from 93 of the 124 students sent questionnaires.
follows.

An

analysis of these returns according to sex is as

There were 60 girls in the class with 42 sending back

the questionnaire for a percentage of 70.

There were 64 boys

in the class with 51 answering the questionnaire for a percentage
of 79.7.

A total of 93 students answered the questionnaire for

a percentage of 75.

This gives an indication that it was easier

to contact the boys or the boys were more willing to answer
the questionnaire than the girls.
The total percentage of 75 is not as good a return as was
hoped for, but it gives a good idea of what the class of 19551956 is doing, the amount of advanced education received, the
likes and dislikes with regard to their high school work, and
an opinion as to whether their high school work was a good
investment.
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TABLE I
L'IARITAL STATUS

Number answering
questionnaire

Percent

Status

Number

Married

65

93

69.9

Single

26

93

27.• !f

2

93

2.2

Divorced

Table I indicates the marital status of the 93 former
students answering t!:1e questionnaire.
students are married.

A

large percent of the

Table I shows that 65 former students

are married for a percentage of 69.9, 26 former students are
single for a percentage of

2~.9,

divorced for a percentage of 2.2.

and 2 former students are

A few of the single students

indicated on their questionnaire they were to be married in

the near future.
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TABLE II
OCCUPATIONS OF FORMER STUDENTS

Occupation

Number in Occupation

Professional, administrative, and related
Teachin~

ementary school teachers
Secondary school teachers
Graduate assistant
Health service occupations
Registered professional nurses
Engineering
Design Engineer
Mechanical Engineer
Physical and earth sciences
Physicists
Mathm.atics and related field
Statisticians
The Clergt
Pro estant clergymen
Business administration
Purchasing agent
Other professional and related occupations
Newspaper reporter and photographers
E

Clerical and Sales Occupations
Clerical and related occupations
Secretaries
Bookkeeping worker
Clerks
Cashier
Sales Occupations
Farm building salesmen
Insurance agent
Service Occupations
Barber
Beauty operator
Telephone operator
Nurs~s Aid

3

4
4
2
1
1

1
1
1

1

2

4
1

5
1
1
l
1

1
1
1
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TABLE II (cont'd)

Occupation

Number in Occupation

Skilled Trades and other Industrial Occupations
Building Trades
Carpenter
Bricklayer
Welder
Printing occupations
Printing pressmens assistant
Repairmen and service station operators
Radio and T.V. repairmen
Service station attendent
Driving occupations
School bus driver
Factory occulations
Assemb ers
Operator on still at Petro
Power Truck operator
Railroad Occupations
Brakemen
Station agent

l
1

Agricultural Occupations
Farming

2

Occupations in Government
Armed Forces

7

2
1
1

1
1
l
l

6
l
l

Other Occupations
Waitress
Business for self
Housewife

3
l

25

Table II shows the different types of occupations of
the former students are now pursuing.

The table shows that

there are many different occupations represented.

The

occupations were classified with the aid of the Occupational
Outlook Handbook, 1961 edition.
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TABLE III
FEELINGS TOWARD OCCUPATION

Feelings Toward Occupation
Like their job
Indifferent toward their job
No comment
Dislike their job

Number
80
8
5
0

Table III indicates the feelings of the students toward
their job.

Most of the students said they like the type of

work they are engaged in, while none said they disliked their
jobs.
A few of the former students have taken the attitude
that a job is a job by indicating indifference.
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TABLE IV

WAYS JOBS OBTAINED

Ways Jobs Obtained

Number of Students

Personal interview
Recommendation of a friend
By examination
Promotion within same organization
Recommendation of a relative
Through an employment agency
Drafted
Enlisted
Personal reconunendation of faculty adviser
State board examination
Teacher's placement bureau
Local Labor Union
Apprentice for three years

44
12
11
11
6
3
3
1
1
1
1
1
1

The former students indicated several ways they obtained
their jobs.

Most of the students obtained their jobs by

personal interview.

The next group of students obtained their

jobs by recommendation of a friend, by examination, and by
promotion within same organization.

The remaining eighteen

students used nine different methods to obtain occupation.
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TABLE V
TYPES OF EDUCATION

College

Type of advanced education
Years

1

2

3

4

5

6

Number taking education

6

2

3

12

4

1

Number using their education

0

0

0

8

3

1

TABLE VI
OTEEH SCHOOLS OF TRAINING

Type of' Advanced
Education

Number Taking
Education

Practical Nursing

2

2

Nurses Training

1

1

Photography

1

1

Business College

1

1

Railroad Training

1

1

Navy Y. N. "A" School

1

1

Barber College

1

1

Home Study Radio & T.V. Course

1

1

Number Using
Education

Tables V and VI indicates that most of the students who
finish four years of education, receiving a degree, are using
that education to full advantage.

All of' the students with

less than four years education dropped out of school and
apparently are not using their education for any purpose.

19

All students who took special education to prepare themselves
for a certain vocation are using their training to full
advantage.

Table VI thus shows that most of the former students

have put their advanced education to a practical use and their
education has been of value to them.
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TABLE VII
FEELING OF STUDENTS TOWARD COURSES TAKEN IN HIGH SCHOOL

Subject
Art

Agriculture
Business
Bookkeeping
Shorthand
Typing
Office Practice
General Business
Business Law
All Business
English & Foreign Language
Grammar
Literature
Speech
Journalism
Spanish
Latin

Subject
enjoyed
most

Subject
enjoyed
least

Subject
helped
most

Subject
helped
least

1
1

0
0

0

3

1

3

7
4
7

1

2

0
0
0
2
0
0

3
11
0
3
1
8

4
0
0
0
4
0
0

1
5
l
0

9

15

3

15
2
1
0
0

3
0

0
0

7
2
0
3
2

Historl
American History
Civics
World History
Econography

7
1
2
1

8

12
2
0

0
2
0
0

6
5

Home Economics

7

1

10

1

11
2

12
0

0
4

3

5
4
0
13

5

8

Music

1

0

0

1

Science
Physics
Biology
Chemistry
General Science

5

2

1
0

0
1
0
5

2

2

2
3

0
1
1
10

Shop

8

0

4

3

Phzsical Education

1

5

1

5

None

1

0

0

0

All

0

1

2

1

No Indication

0

1

10
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Mathematics
General Mathematics
Plain Geometry
Business Arithmetic
Algebra

5
4
1
3

1

0
6
5

3

0

2Q

Table VII indicates that business subjects were enjoyed
and helped the student who took them in high school.

The for-

mer students indicated that grammar and literature helped them
but they didn't enjoy the subjects in high school.

Spanish

and Latin were considered of little value to any of the former
student who took them in high school.

All mathematics, except

algebra, were enjoyed and helpful to the former students.

There

was a difference of opinion of the former students regarding
algebra, but for the most part few students

ei~her

enjoyed alge-

bra or thought it was of any value to them in later life.

Table

VIIIalso shows that several students didn't know which subjects
helped them the most or the least.
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TABLE VIII
SCHOOLING AS AN INVESTMENT

Schooling Was a Good Investment
Yes, unqualified
Yes, with reservation
No

Total
Number

Upper
Third

Middle Lower
Third Third

47
44

18
15

18
15

11
14

2

0

0

2

Table VIII shows what the graduating class of 1955-1956
thought of their schooling as an investment.

The chart first

shows the answers for all students answering the questionnaire.
The class then is divided into upper third, middle third, and
lower third to see if class standing was a factor in influencing their opinion.
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Most of the former students were satisfied with their
school.

Some had reservations, but their reservations were

not indicated on the questionnaire.

The only students who

showed dissatisfaction about their schooling were in the lower
third of their class.

These students did indicate on the

questionnaire that they would like to see more vocational training in the high school.
The results of this study has several implications for
the high school.
1.

A way might be found to help the lower third
students get some vocational training.

2.

Table VII may furnish clues as to ways the
curriculum could be improved.

3.

Another follow-up study on subject matter areas
might be conducted to try and find v.zhy various
subjects were not helpful or enjoyed.

When the school learns why the students feel as they do
about the curriculum, it can improve their curriculum to fit the
needs of its students.

I'
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CHAPTER V
CONCLUSION
Guidance is one of' the most important fields of education
today.

Guidance services should be made available for anyone

wishing to use them.

Guidance service should not stop when a

person leaves hir.,h school.

A good follow-up study is necessary

to any good guidance program.

The teachers should have an

interest in their students as individuals.

Teachers are an

important part of the guidance program as they have daily contact with students.
The follow-up study will take a lot of time and planning.
There are several ways that can be used in gathering information
for the follow-up program.

The author used the questionnaire

with a letter to explain the purpose of the questionnaire.

The

questionnaire was followed by additional questionnaires who
did not answer the first questionnaire sent them.

The final

response was 93 answers out of 124 for a percentage of 75.
Returns of the questionnaire indicate that former students
put their advanced education to good or practical use.

Former

students generally enjoy the type of work they are employed in
at the present time.

They indicated they like their jobs.

A

few students were indifferent to their jobs but had no complaint
about the type of work they were doing.
The former students obtained their job in many ways.

The

way most of them obtained their type of work was through personal interview.

Recommendations and promotions were next in

order for ways the students obtained their type of employment.

The former students indicated the curriculum at
Charleston Community High School was a good one but would like
to see more vocational education training.

The former students

enjoyed their schooling, but there was disagreement on which
subjects were enjoyed the most, subject enjoyed the least, subject helped the most, and subjects helped the least.

This couldd

be due to the type of work they have done since leaving high
school.
This follow-up study indicated a need for vocational
training in the high school.

The curriculum seemed to fit the

needs and wants of the students in other aspects of education,
as measured within the limits of the present study.
This study will be put on file at Charleston Community
High School for possible use by the school.
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Charleston High School
Charleston, Illinois
September 26, 1960

To Former Charleston High School Students:
As Guidance Director at Charleston High School, I am
undertaking a follow-up study of recent alumni of
Charleston High School. Would you, as a former c •• H.
student, help us to get a picture of what happens to
our graduates?

s.

Would you be kind enough to answer the questions on
this form and return it to me as soon as possible.
If any of your answers a.re confidential, please tell me
how far I may go in reporting them. Replies which are
not confidential will be shown to others and put on file
at Eastern Illinois University.
I am sure you know how grateful I will be for any information you may send me.
Sincerely,

Harold J. Hankins
Replies should be sent to:
931 Sixth Street
Charleston, Illinois
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CHARLESTON HIGH SCHOOL
GUIDANCE DEPAR'fMENT

CHARLESTON, ILLINOIS
1.

4.

Name

---

Marital status (x) check one:
Divorced

~Widowed;

Married;

Single;

~

Circle one:

1

2

~

5.

Number of Children:

3

4

5

6.

Occupation:_~-~~-~~~~--------~~-~

Taking everything into consideration, which of the
following statements comes nearest to expressing the
way you feel about your job?
a.

I like it.

b.

I am indifferent to it.

c.

I dislike it.

7.

What do you do in your job?

8.

What do you like best about your job?

9.

What do you dislike most about your job?

10.

How did you get your job? Please check (x) all correct
answers.
a.~By exmnination.
b.~By

promotion within the same organization.

c.~Through

an employment agency.

d.~Through

recommendation of a relative.

e.~Through

recommendation of a friend.

f .~By personal application--preceding any

recommendation.
g.~In

any other way, please

explain·-~~~~~
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11.

Education:
4

5

a.

College (circle one) l

b.

Others: (Business College, Nursing, etc.)

3

~~~~

12.

Subject you enjoyed most in high school.

13.

Subject you enjoyed least in high school.

14.

Which subject helped you most?

15.

Which subject helped you least?

16.

Do you feel your training at Charleston High School was
a good investment? Check one:
a.~Yes,

unqualified

b.~Yes,

with reservations

c.

17.

No

List briefly ways you think the high school curriculum
could be made to better suit the needs of our students:
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